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For this section of the teaching portfolio, I have included five different assignment descriptions. 
These include:  

1. SOC 1100 Social Problems in American Society – Writing Assignment: Living on Poverty 
2. SOC 2850 Construction of Gender – Writing Assignment: Gender and Pop Culture 
3. SOC 3800 Sociology of War – In-Depth Interviews of Veterans 
4. SOC 4450 – Group Research Project: Women’s Barriers to Economic Self-Sufficiency 
5. SOC 4560 – Writing Assignment: Structural Racism.  

 
I have also included a sample of student work related to each assignment description in this 
document or as a pdf file.  
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(1) SOC 1100 – Writing Assignment: Living on Poverty 

Based on recent data examining poverty in the U.S. by the federal government, a single person 
who lives at the poverty threshold makes about $10,890 a year. This has to cover, based on 
Federal guidelines, the basic necessities of life, which include several items. For you, it means 
living on roughly $900 a month, $226 a week, or $7.30 a day.  This money has to cover food, 
shelter, transportation, as well as several other items you need to survive on a day-to-day basis in 
America.  

Unfortunately, you believe in the American Dream and so does everyone else, so you can’t: 1) 
rely on your student amenities (i.e., the Appalcart, student housing, parents’ money, mealcard, 
etc.), 2) government handouts (i.e., food stamps, WIC), or 3) handouts from friends, family, and 
coworkers to meet your needs because we want you to earn your place in society, not be a free-
loader. So, I want you to see what it is like to eat like a person who has not much to spend on 
food, as well as construct a budget on expenses for someone living in Boone, NC who is not a 
student. Below is the challenge for this entry: 

1. Food – based on the USDA and Welfare programs, to make sure that you don’t spend too 
much money on food and still eat healthy, they have given you a “thrifty food plan,” 
(http://www.cnpp.usda.gov/Publications/FoodPlans/2011/CostofFoodJan2011.pdf), 
which suggests that a male between the ages of 19-50, should only spend about $40 a 
week on food, which are three meals a day for seven days. For women from 19-50, you 
can only spend $35.  
With this amount, I want you to see if you can live off of this for a week (7 days). Based 
on federal definition, this should provide you three meals a day, a 2,000 calorie diet, as 
well as meet your nutritional needs (see http://www.nal.usda.gov/fnic/Fpyr/pmap.htm to 
see what that means).  

You should create a spreadsheet and track for this part of the assignment: 1) what you eat 
for each meal, 2) what each meal costs, and 3) whether you met the nutritional guidelines 
for the day (servings and calories). If you already have food, then find out how much it 
was to buy. If you use your meal card, note how much it costs and find out the nutritional 
values online.  

2. Poverty Budget: Other than food, you need to collect information on some essential 
items necessary to live in Boone, NC. If we deduct the cost of food for a month ($140 for 
women and $160 for men), then you would have about $760 left for women and $740 for 
men to spend on other necessities. So, here we go…  

a. Shelter – You need shelter. The average cost across America is about $600 a 
month, however, you don’t have that much to spend since you still need to cover 
other amenities. You will need to find at least two options for you in which 
shelter represents only half of your budget ($425) based on federal guidelines. 
You should provide a detailed description of at least two options in Boone, which 
means getting the information on the rental or house and the exact costs, including 
utilities (power, water, cable, phone, car insurance, cell phone, etc.). If you decide 

http://www.cnpp.usda.gov/Publications/FoodPlans/2011/CostofFoodJan2011.pdf
http://www.nal.usda.gov/fnic/Fpyr/pmap.htm
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to go with welfare/HUD housing, then you’re going to have to tell me about the 
process of how you get it (meaning, you need to find out the facts on welfare 
assistance with housing and find out how much it will cost you). Also, remember 
you’re not allowed to use your student privileges of a dorm because you’re 
hard-working American; so, you can’t rent student apartments or live in a 
dorm, sorry. 

b. Transportation –You need transportation to and from work/school. Discuss what 
you plan to do in Boone, considering the options of transportation that are free. 
You can use the Appalcart but you need to discuss whether it will take you to and 
from work as needed, as well as whether it will even come to where you live. You 
also have to consider if you decide to drive a car what the cost of the car is, the 
gas to run it, and the insurance per month. You should only spend less than 10% 
of your budget on this item ($85.00 a month).  

c. Clothing – not much money should be spent on clothing but winter is coming and 
it is going to be a record-breaker! You only have about $260 left and you need to 
get a winter coat, shoes, two pairs of pants, and a winter hat. Can you do it for less 
than $25? Try and tell me what you come up with but I bet it won’t be trendy or 
from Old Navy. Document your shopping experience. 

d. Health Insurance – with winter coming on, I bet you’re going to need a doctor. 
Find the most affordable way to have health insurance that covers doctor and 
hospital visits. You can rely on Medicaid, but you’re going to have to call and see 
how you can get it and if you qualify. You also have to document the costs. Who 
knows how much this will be? You may have to be creative and you can’t just 
rely on cough syrup. By the way, no student infirmary visits.  

e. Cell Phone – You need some way to communicate with your family, friends, and 
work. Find a cell phone plan that is cheap and is less than $50 a month. 

f. Childcare – Oops, you’ve got a three year old kid from that one night of bliss. 
You need to find out a way to pay for daycare and remember you only have about 
$100 left.  

g. Savings – the big critique is can poor people save? Well, here’s your chance, you 
should save at least $100 a month to save up for your first semester at Caldwell 
Community College. Look into the costs of college and what it will take to pay 
for this without the help of the government or your parents. Can you do it? 

 

The Final Rules: Remember, America doesn’t want welfare queens or people who stay on the 
public dole; so, do your part to not burden the tax payers. Do you think you can do all of the 
above without social welfare programs? If not, then use the welfare system but you will lose 
points on this assignments. However, if you are “creative” in covering these expenses, then you 
can gain points back. (A total of 10 points for the entire project rests on handouts and creative 
ideas). You can also be rewarded points for creativity and finding ways to pinch those pennies! 

Paper Requirements: 
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 Create a table or excel spreadsheet that shows your week of food consumption. 
 Create a word document that covers the items on the Poverty Budget you have to create 

with its explanations. Also, make sure to give a running total of the items and the final 
total of your expenses. Please note in red if you have no money left and black if you still 
got some. And, remember, you have to subtract the average monthly food costs in your 
calculations. 

 Write a one-page response on your experience with this project concerning the food 
consumption, as well as the poverty budget. Make sure to discuss how this impacted your 
sense of poverty and whether you think the government’s standards and suggested 
income levels is enough.   

 Aesthetics of the Paper: 
• CREATE ONLY IN MS WORD FORMAT (NO MAC PROGRAMS BECAUSE I 

CAN’T READ IT!) 
• black font only 
• 2 to 3 pages in length    
• Double-spaced 
• 12 pt. New Times Roman Font   
• 1" margins all around Indent your paragraphs 
• Put page numbers at the bottom each page (typed, not handwritten)     
• No cover sheet 
• No direct quotes from the article, but you can paraphrase and correctly cite information 

from the article (APA or MLA style citation okay). 
• Place your name, the title of our class, and the date in the top right-hand corner of the 

first page (single spaced and typed). 
• Before writing the body of the paper, include the article's title and the number of the 

reading review as suggested in the example below. 
• SUBMIT TO ASULEARN BY THE DUE DATE AND TIME! 

 

Your Name Here 
          SOCI 1101 
          June 12, 2006 

Field Note #1 
 

 Body of text. 
1 
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Name Omitted 
SOC 1100-107 

10/3/2013 
Budget: 

Starting amount: $760/month after food at $140/month 

Shelter:  Up to $425/month 

1. http://boone.craigslist.org/apa/4098463208.html  
This one-room studio apartment’s rent is $375 per month with utilities included. It is only 

six miles from campus. It is unfurnished however, so I would have to invest in at least a 

sleeping bag. 

2. http://boone.craigslist.org/apa/4085928722.html  
This listing is a one-bedroom apartment right across from campus with a $410 all-

inclusive rent. It’s a sublease, so I’d be getting a slightly better rate than if I was leasing it 

myself. 

Even though the second option is a little more expensive, I’m going to pick it because it’s more 

conveniently located and I won’t have to buy furniture. 

 Amount spent on this category: $410.00 

 Total amount spent: $410.00 

Transportation: Up to $85/month 

The Appalcart stop outside the apartment complex services the Red route, which will take me up 

and down 321. I can walk to another stop on campus to connect with the Pop 105 route, which I 

currently take to and from work. I can walk to the childcare center I found to provide daycare for 

my child. Therefore, I should not be spending any money on transportation except for 

extraordinary circumstances. 

 Amount spent on this category: $0 

http://boone.craigslist.org/apa/4098463208.html
http://boone.craigslist.org/apa/4085928722.html
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 Total amount spent: $410.00 

Clothing: Up to $25 for a winter coat, shoes, hat, and two pairs of pants 

Goodwill is the only place in Boone where clothing is affordable. After buying the clothes I 

need, I’d have about four dollars left over to maybe splurge on a scarf or a pair of gloves. 

A wool coat costs 7.99 

A pair of shoes costs $3.99 

A hat costs $0.99 

Two pairs of slacks cost $7.98 

 

Amount spent on this category: $20.95 

Total amount spent: $430.95 

Health Insurance: 

Through Blue Cross Blue Shield, I can be insured for up to four primary care visits a year with a 

$25 dollar co-pay, as well as coverage for serious illnesses, prescriptions, specialist visits, and 

emergency room visits for $85.64 per month. I get a fairly low rate because I’m a non-smoker, 

but being female does up the rate a little bit. 

 Amount spent on this category: $85.64 

 Total amount spent: $516.94 

Cell Phone: Up to $50/month 

Verizon Wireless offers a prepaid phone plan with unlimited texting and 500 monthly minutes 

for $35 a month. Verizon’s coverage isn’t too bad in the High Country, so it’s a good option for 

this area.  
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 Amount spent on this category: $35.00 

 Total amount spent: $551.94 

Child Care: I have about $208 left, but I will use only $100 for this category 

According to ncchildcare.nc.gov, I qualify for having childcare subsidized by the government. 

Unfortunately this is a Welfare handout, but my child must be cared for so I don’t have a choice. 

With my monthly income, I would be expected to pay 10% of the childcare costs. 

The Lucy Brook Child Development center on Howard St. has a monthly rate of $800 for 

childcare, so I would pay $80 a month. This childcare center is very near my apartment so it’s 

very convenient. 

 Amount spent on this category: $80.00 

 Total amount spent: $631.94 

Savings: 

After these many expenses, I have about $128 left at the end of the month (barring unforeseen 

circumstances with health, transportation, or childcare.) I should be able to save about $100 a 

month for college at Caldwell Community College. 

If I was to take one 3 credit hour class at CCC, it would cost me $214 dollars, or over two 

months’ worth of savings. A typical 15 credit hour semester would cost me $1,070. This would 

mean saving $100 for 11 months. It would take me nearly a year to pay for one semester. 

 Amount spent on this category: $100.00 (saved for college) 

 Total amount spent: $731.94 

Amount left over at the end of the month: $28.06 
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Reactions: 

 Living on the poverty budget for food proved to be nearly impossible. I was spending 

about $10 a day on food, and that was with often eating two meals a day. Even when I bought 

groceries, they were expensive and generally low-quality coming from Walmart. I rarely got the 

nutritional values I needed, and only managed to get the correct calories for my size and weight 

once I had already gone over my $35 a week limit. If I continued on this poor diet, I would have 

grown weaker and more tired, impacting my ability to work and possibly make more money to 

improve my situation. 

 The thing that surprised me the most on the budget creation was the high cost of 

childcare. Without government subsidiaries, childcare would cost between $400 and $800 a 

month. Hiring a babysitter would probably be even more expensive. Plus, childcare centers 

usually operate between 8am and 5pm on weekdays. Many families work different and longer 

hours, including the weekends. 

 This experiment made me realize that we define poverty very narrowly. I may have 

barely scraped by with my budget, but a lot of luck went into that. And even though I scraped by 

on paper, I can’t imagine the stress living under such close numbers must cause. I know that 

when I was growing up, my family had a lot of these concerns. Even though my father has a 

decent income and we don’t fall within the poverty threshold, I went without a lot of things 

growing up and to this day. When I was applying for financial aid to come to college, the 

government only looked at my parental income and not their debt. My parents were unable to 

give me any money for school, so as a result the cycle of debt has continued with my student 

loans. 
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 I think poverty is a really tricky thing to talk about because of our conception of a “poor 

person” as a homeless individual who can’t or won’t work to improve their station. However, the 

reality couldn’t be farther from the truth. Poverty is a struggle that we need to address. I just wish 

I had some ideas as to how. 
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(2) SOC 2850 – Writing Assignment: Gender and Pop Culture 

What messages does popular culture give us about gender? What is a "real" man or woman like? 
What should "real" men or women act like according to our cultures and media? For this 
assignment, I am requiring to pick a medium to analyze how it portrays women or men in 
contemporary society. For instance, you may want to analyze music, magazines, or television 
sitcoms to understand the messages and ways our culture want women to behave. Follow the 
instructions below to complete this adventure! 

Data Collection: 

1. You should pick one type of media to analyze to find out how men and women are 
portrayed. You can choose from any of the media listed below or decide on your own but 
make sure to be specific. 

 

Comic books   movies    popular fiction novels 

Newspapers   magazines   music lyrics 

Advertisements  food labels   pornography 

Children’s books  Internet websites  television programs 

Television news  children’s TV shows  poetry 

Visual art    music videos  

2. You should make sure to collect enough examples, as well as a diverse sample of media 
objects to analyze. For instance, if you decide to examine music, then you need to 
analyze at least 10 songs within a particular genre such as hip hop. Or, you could do 5 
(total of 10) songs in two different music genres. Therefore, I would suggest that you 
have at least 10 items for any media you pick. Or, you could pick movies and do 5 
comedy and 5 horror released in the last five years. 

3. You should do a content analysis of the media making sure to note similar or different 
observations about how the medium you picked represents gender. You may want to use 
what we’ve discussed in class to guide such as Erving Goffman’s gender differentiation 
theory or the discussions of the gendered body to help you examine the media you’ve 
chosen. Here are some questions to consider while analyzing your medium: 

a. What are the archetypes of men and women in your medium? 
b. What roles do the put men and women in? 
c.  How are men and women characterized as objects, especially sex objects? 
d. What examples does this medium provide in explaining gender in American 

society? 
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4. When you are finished doing your analysis, attempt to pick out some observations that 
best represent the general themes you find in your media. These will be helpful in 
providing clear examples in your paper.  

Paper Instructions 

1. Paper should include: 
a. A detailed explanation of what your medium is, how much of it you collected, 

why you chose that media, etc. 
b. An explanation of your findings including major themes and answering the 

questions suggested above, which should be the bulk of your summary. Also, you 
want to include examples from your analysis to support your arguments.  

c. Conclusions and comments about what you found, relating to the theoretical 
implications of “doing gender,” the beauty myth, or Goffman’s differentiation 
theory. 

d. Reference page for any sources used. 
e. Appendix that provides a list of your analyzed materials and how you analyzed 

the materials (WORTH 20 POINTS OF THE FINAL GRADE). You may want to 
create a table that shows what you took as notes for the analysis like the table I 
have below: 

Media Item – Pop Music Videos Stereotypes Observed 
Kanye West Video, “Golddigger” • Women are barely clothed 

• Men are domineering  
• Women are money-hungry  
• Women are sex objects 

Katy Perry – “E.T.” • Women are sex objects 
• Men are desired 
• Women cannot live (exist) without a mate 

f. Aesthetics: 

o Black type       
o Provide subheadings for each section 
o At least 5 to 6 pages     
o Include page number at the bottom, centered 
o Double-spaced     
o 12 pt. New Times Roman font 
o 1” margins all around 
o Indent your paragraphs 
o Cover page needed with a creative title, name, course, and date. 
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Music Video Mania 

Name Omitted 

SOC: 2850 Constructions of Gender 

28 March 2013 
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Analyzed Media 

 The media I chose to analyze was music videos. More specifically, I chose to look at 

country music videos. Out of the given list of media options, music videos is the option that 

appeals to me the most. I enjoy watching them and seeing the story that is portrayed by the 

lyrics. Music videos are familiar to me, yet I have never watched one for the purpose of 

analyzing it in the way we are being asked. Therefore, I felt it would be insightful for me.  

I chose the genre of country music because I have seen quite a few pop music videos and 

I wanted to explore a genre that I’m not that familiar with. To select the videos, I simply googled 

the top 10 country music videos and found a website where CMT (Country Music Television) 

had rated the top 20 country music videos for 2012. From those 20, I randomly chose 10 that I 

had heard at least once before. From there, I watched, listened and was surprised to discover 

many unsettling portrayals of men and women.  

Major Themes 

 In approaching watching each video, I expected to see more over the same stereotypes. 

What little I know about country music, the stereotype I have heard is the songs are about beer, 

mamma being in prison or relationships. I was surprised to see that the vast majority of the top 

20 songs were about relationships. Two of the videos stand apart from the rest: “That’s Why I 

Pray” and “Blown Away.” As they are not directly about a romantic relationship between a man 

and woman, certain things can be understood from the lyrics, behavior and circumstances of the 

artists or actors.  
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The first video I watched was different than all the rest, but only because the situations 

shown and stereotypes observed are assumed to be in place in the rest of the videos and not 

mentioned. I don’t think I would realize this about all the rest if I hadn’t seen the first video. It is 

called “That’s Why I Pray” by Big & Rich. It shows a man that is homeless because he lost his 

job. This develops the idea that a man’s survival and well-being depends on him obtaining and 

keeping a career. This helps him find a mate who will then take care of him. There is not a 

woman around to care for the man because it is his job to care for the woman financially. If he 

can’t even financially provide for himself, there certainly won’t be a woman around.  

 Based on the first video I began to realize for the other eight, it is simply implied that the 

men have jobs. All of the music videos include the couple being in a house, shown driving an 

expensive car, or at least wearing nice looking clothes. “Come wake me up” by Rascal Flatts 

shows the man driving a really nice sports car and living in a huge house with a pool. You 

assume the man has a job to pay for these things, but it certainly isn’t in the lyrics, which no 

stereotype would be since they are more of an observation. The same video shows the woman 

taking off a big necklace full of diamonds. From this, it is assumed it was a gift from the man for 

the stereotype is that women stay home and men work. This is what we know in society. 

Overall, men are in control more than women are. Of the 20 music videos on CMT’s 

website, only four of those had a woman as the main singer. The one music video of these four 

that I watched was by Carrie Underwood entitled “Blown Away.” This song is very different that 

the other songs that are led by men. She seems to make a great effort to give herself purpose and 

remove control from her father, a man. Visually, she is acting to make herself look strong and no 

lesser than a man. One scene shows her father grabbing her arm showing his control and she 
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doesn’t obey him, but rather storms off. This is mainly different than the rest of the videos 

because all of the women in the other music videos aren’t given a lead role. They are in the 

background, shown in a romantic scene that portrays them as a sex object and inferior to men. If 

not this, they are shown verbally fighting with a man.  

The videos undoubtedly show a man in control. “Over” by Blake Shelton has lyrics 

describing how a man can get rid of a woman’s fears, not that she could ever do it on her own. 

“Come Over” by Kenny Chesney gives the nature of the relationship up for the man to decide, 

seeing as he just wants to “hook up.” All of the scenes that are created between a man and 

woman give the man domineering body language. A woman may hold onto a man showing 

dependence. When a woman wants to go her own way, a man may not follow as in “Lovin’ You 

Is Fun.” Another way one video showed men having control is over the indecisiveness of 

women. The Band Perry’s “Postcard from Paris” tells of a woman who has a boyfriend yet wants 

another man she likes better. The choice still isn’t up to her since she never ends up with the 

other man since she clearly wanted him more than what she already had. The result is leaving the 

choice up to men and whether or not they want the woman back. 

Women portrayed as a sex object begins a whole new stereotype that is most easily 

noticed. Women are put in very skimpy outfits in country music videos, and more than one 

shows the woman dancing around the man, somewhat performing for him. Easton Corbin’s 

“Lovin’ You Is Fun” has a girl wearing tight or skimpy clothes, dancing around the artist while 

he stands strong playing guitar. She shakes her hips and runs her fingers through her hair clearly 

seducing him. She eventually climbs on top of him in a bedroom scene. The woman succeeds in 

getting his attention, but is this an accomplishment? As a woman watching this it is very easy to 
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feel like I’m being shown to behave in this way. A feminist would have quite an opinion of this, 

wanting a woman to be noticed for who she is, not what she looks like. In society, this brings 

about women who chose not to flaunt themselves for a man’s attention and women who giggle 

and follow along because they enjoy the attention. 

One video in particular called “Come Over” by Kenny Chesney uses very risky poses of 

the woman as a sex object. She is shown in just her bra and underwear, underneath Chesney as 

well as on a surfboard with her legs spread open wrapped around his waist. Clearly, the lyrics tell 

that he just wants to hook up as they read “You don’t have to stay forever.” Truth is the video 

portrays the woman as going along with it, which gives him more power. “Come Wake Me Up” 

by Rascal Flatts shows the woman in a very low-cut dress showing her cleavage and the man 

ends up taking off the dress and being in control when sleeping with her. Five of the ten music 

videos have a sex scene in them which also makes women being sex objects so clearly 

noticeable.  

A stereotype that is constant throughout all 10 videos is what a woman’s body should 

look like as well as what a man’s body should look like. When I say “should look like,” that is 

based off of women who look like this get a man and vice versa. All the music videos use 

women that are thin, put together, have long, luscious hair, are wearing makeup, tight clothes, or 

skimpy/naked. You don’t see acne on their face and they have smooth, hydrated skin (especially 

in the shower scene in “Come Over”). The woman in “Lovin’ You Is Fun” is definitely setting a 

standard for women. She has a slim figure, wears tight pants or very short shorts and a flowy 

shirt. She dances smoothly, shaking her hips and smiles to show that this whole package brings 

happiness. There is not one woman that seems to be the slightest bit overweight, without 
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makeup, in sweatpants, and so on. This is unrealistic of how women actually look and act. The 

lyric of “Lovin’ You Is Fun” implies it’s not fun to love a woman who doesn’t look and act this 

way. 

What a man’s body should look like is very clear as well in these country music videos. 

“That’s Why I Pray” shows what a man shouldn’t look like: un-groomed and dirty. The 

remaining men are well dressed, put together with styled hair, are in shape and wear clothes that 

make this noticeable. None are overweight or have long hair and hold themselves very 

confidently. A man who presents himself this way finds a woman.  

Theoretical implications to the Beauty Myth 

This stereotype is very in line with the beauty myth. The idealized concept that females 

and males are expected to look a certain way to be considered “beautiful” is found all through 

the music videos I watched. The body type of women shown in the videos that I have already 

discussed is what women are striving for. The idea of the Iron Maiden being the perfect height, 

low weight, plump breasts and butt, not muscular and very smooth skin is exactly the description 

of the women in these videos. This is completely unattainable for most women. According to the 

beauty myth, female beauty is about being a sex object which these videos portrayed quite well. 

Based on the display of a woman’s body this “beauty” determines the way she will be treated. 

The women in these videos look as according to this “iron maiden,” therefore are pursued by a 

man.  

The focus when it comes to the beauty myth is usually on women, yet we have 

expectations over men as well. We expect men to be muscular, tall and chiseled, aged, medium 
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weight, have long legs and short hair. All of the men from the music videos fit into this beauty 

myth for men. Some of them are wearing tuxedos, like in “Lovin’ You Is Fun,” which makes 

them even more attractive.  

It is important to realize that this beauty myth for men and women is unattainable, that is, 

without surgical procedures. Since we expect people to look a certain way, people may decide to 

undergo surgery to attain the body style that is desired of them. Otherwise, choose to look at 

beauty differently or live discontented about your body image. Plainly, the videos I have 

analyzed did not show diversity in beauty proving that there is much truth in the beauty myth.  
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Country Music Videos Stereotypes observed 
“That’s Why I Pray”: Big & Rich • Men have to have a job to have a house or a 

car 
• A man having a job=survival and happiness 
• Men can’t exist with a woman without a job 
• Women aren’t around if a guy can’t provide 

for her. 
• A woman makes sure to notice when a guy 

can provide for her. Then she’ll try to get his 
attention. 

“Lovin’ You Is Fun”: Easton Corbin • Man are in control 
• Men don’t want a girl with drama that cries. 
• Men just want to have fun 
• Women have to put forth a lot of effort for 

men to go in their desired direction 
• Women put on a show (i.e. dress, dance, etc.) 

to get a man’s attention 
• Women are sex objects  

“Come Wake Me Up”: Rascal Flatts • Man is supposed to take care of the woman 
• Men can’t always drink the thoughts of a 

woman away 
• Relationships end and it’s the man’s fault 
• Women don’t depend on the man. She can 

leave if she wants to 
• Women are sex objects 
• When a man falls in love he’ll do anything to 

get her back 
“Wanted You More”: Lady Antebellum • Women are sex objects 

• Woman gains control when she leaves the 
relationship 

• Having a relationship=happiness 
• Men and women both think it’s the other 

person’s fault 
“Postcard From Paris”: The Band Perry 
 

• Women like expensive, new gifts and are 
insulted by used presents 

• Women change their mind when they see a 
man they like better 

• Man in control 
• Women can’t keep what they want off their 

mind 
“Cowboys and Angels”: Dustin Lynch • A man will love a woman that exemplifies an 

angel 
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• A man should be masculine like a cowboy 
• Women are sex objects 
• Women crave a man’s touch 
• Men should be respectful and a gentleman 

“Time is Love”: Josh Turner • Man is in control 
• Women wait on men 
• Men shouldn’t spend all their time working 

and go to their woman, but they don’t 
• Men purposefully keep a woman waiting  
• Men are domineering  

“Blown Away”: Carrie Underwood • Men are domineering 
• Women need help, can’t do things on their 

own 
• Men are controlling and mean to women 
• Men make women seem like angels 
• Women seek revenge 
• Women hope for bad memories to go away 

“Come Over”: Kenny Chesney • Women and men are sex objects 
• Men don’t have to care 
• Men are domineering 
• Men are in control 
• Men are about hooking up 

“Over”: Blake Shelton • It’s up to men to get rid of a woman’s fears 
and fulfill her dreams 

• The man is in control of the woman’s life 
• Men have to win over women 
• Women are in control when a man is pursuing 

her  
• Men will be there when a woman needs him 

 

  



Cameron D. Lippard, Ph.D. Evidence of Student Outcomes 
 

21 
 
 

Works Cited 

CMT Get Country. (2012, September 7). CMT Top 20 Countdown. CMT.com. Retrieved March 
26, 2013, from, 
http://www.cmt.com/shows/dyn/top_twenty_countdown/series_wildcard.jhtml?wildcard=
/dynamic_templates/shows/center_templates/wildcard/top_twenty_countdown/2012/coun
tdown_090712_main.jhtml  

  

http://www.cmt.com/shows/dyn/top_twenty_countdown/series_wildcard.jhtml?wildcard=/dynamic_templates/shows/center_templates/wildcard/top_twenty_countdown/2012/countdown_090712_main.jhtml
http://www.cmt.com/shows/dyn/top_twenty_countdown/series_wildcard.jhtml?wildcard=/dynamic_templates/shows/center_templates/wildcard/top_twenty_countdown/2012/countdown_090712_main.jhtml
http://www.cmt.com/shows/dyn/top_twenty_countdown/series_wildcard.jhtml?wildcard=/dynamic_templates/shows/center_templates/wildcard/top_twenty_countdown/2012/countdown_090712_main.jhtml


Cameron D. Lippard, Ph.D. Evidence of Student Outcomes 
 

22 
 
 

Adventure Paper #2: Our People at War 

 

One way to understand the social impact of war on society is to view through a person’s life. 
This assignment requires you to write a short biography on a person in your family or a close 
peer that has seen warfare. You will need to collect information about this person and write up 
their experiences, providing information about their service in the military during wartime and 
what happened after their service. Below are the instructions for the paper. 
Research Instructions: 

1. You need to locate an individual, preferably a family member, who has served in the military 
during wartime. It would be great if you could pick someone that served during World War I 
or II or even the Bosnian conflict. This person will best relate to our discussions in Europe. 
However, you can pick a person that has served in recent conflicts including the Korean and 
Vietnam Wars, the Gulf War of 1991, and the recent campaigns of Afghanistan and Iraq. 
You could also talk to a person who has served in other country military organizations but 
have to have participated in a war.  

2. Whomever you pick, here is what you have to find out about them: 
a. Life history information about the person before and after service. 
b. Service record and information about what they did during the war. 
c. An interview with the person (if they are still alive) OR at least 2 interviews with 

other people that knew the person you picked and can talk about their experiences 
with the individual.   

d. Photograph of the person during service and in civilian attire that you can scan in and 
include in your paper. 

3. When doing the interviews, you need to ask questions of the individual, if possible, about 
their military service such as why the joined, what was their training like, what was the war 
like, how did it impact their views of people, what was it like coming back to the U.S., and 
how did impact them during the life after coming back. If it is two other people, ask them 
same questions but these people need are reflecting on what they knew about this person. 
You would also want to ask them how this person’s participation in war impacted them. 

4. I also want you to do some Internet research and provide a short history of the war the person 
participated in.  

 Paper Instructions: 

The paper should be set up with the following sections: 

Section 1: The War and Its History – Give an explanation of the war that the person you 
picked serviced during, writing about what happened, why it occurred, and the general statistics 
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of its human costs and impact on the U.S. This will require references, so make sure to use 
citations using either APA or MLA format.  
Section 2: Life and Service History of “X” – This section should give: 

1. A detailed explanation of the life and service history of the person you’ve chosen. This 
should include dates of birth (and death), life events (education level, family, 
occupations, etc.), and military service record.  Include the pictures here. 

2. Give an explanation of your person’s life after service. Consider the overall lifestyle 
changes due to wartime service and whether it helped the person become successful 
(economically and socially) or not.  

Section 4: Relating a Person’s Life to the Sociological Perspective – The Final section of the 

paper should relate this person’s service and life to the larger social context of the war. Was their 

service typical or atypical of other around them? Were their life outcomes similar or different to 

others? Also, based on social theory, explain how sociologists would explain this person’s life 

and service? You will have to rely on the readings from class and do some research on the trends 

of service during the area. This section will probably take some thought be is very important. 

Reference page if needed. 

Appendix: Typed notes or digital files of the full interview (this is worth 25 points of your 

grade) 

 

 

Aesthetics of the Paper: 

• NEEDS TO BE IN MICROSOFT WORD FORMAT (2007 OR 2010) Asulearn will 
not take Mac-formatted papers!!! 

• Written in black ink   
• Provide subheadings for each section 
• Include page number at the bottom, centered 
• Double-spaced    
• 12 pt. New Times Roman font  
• Provide a cover sheet w/ title, name, course name, and date 
• 1” margins all around     
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• Indent your paragraphs 
• Use APA or MLA citation format for references and in-text citations. 
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Section 1: The Army National Guard and Its History  

 In the late 20th century the Army National Guard underwent transformation due to the 

Reagan Era defense buildup. It changed from being a strategic reserve to an operational reserve. 

While changing to an operational reserve they also modernized their equipment and weapons, 

intensified training drills and period, and increased opportunities to train overseas (Army 

National Guard, n.d.). The Georgia National Guard received 70 new M60-A3 and 51 new 

improved TOW vehicles in 1982 (Georgia Guard Given Modern Battle Tanks, 1982). In 1984 

Representative Les Aspin promoted changes to the National Guard to strengthen it. He proposed 

a new program that would give units showing the greatest improvements new equipment and 

resources (Aspin Proposes Changes to Strengthen Reserve, 1984). The Bryan Times (1985), 

wrote an article about the outdated equipment the National Guard and Reserve was using. 

According to a confidential Pentagon report little consideration was being given to reserve forces 

in weapon purchases, there was almost no priority given to the National Guard’s spare parts and 

servicing as those active forces, and there was nobody or no committee responsible for 

overseeing these forces and their expenditure.  

Section 2: Life and Service History of Steve Gunter 

 Steven L. Gunter was born on March 12th, 1962 in Sandstone West Virginia. His father, 

James Lee Gunter, was a private contractor and his mother, Harriet Lynn Grimmett Gunter, 

worked as a retail salesperson at G.C. Murphy Company. Steve has four sisters and brother who 

all share a passion for hunting and firearms. Steve went to Hinton High School and started 

working in construction after graduating. In 1980 he went with a close friend to a recruiter and 
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enlisted in the Army National Guard during peacetime, he was looking for a better opportunity 

than his small town could give him. He went to basic training at Fort Sill Oklahoma in the fall of 

1981. His National Guard unit was an artillery unit, so while being at Fort Sill he also learned his 

job training on the artillery equipment. During the six years he served he was in active service in 

the Army two different times. First for basic training for 3 months and once again to take part in 

war games "exercises" at Fort Irwin California for a little over a month. He achieved the rank of 

Specialist Grade 4, which was very hard to get in the Guards because the position almost never 

came available. During his service he moved to Charlotte, North Carolina in 1984 to find better 

job opportunities. There he found himself having to commute to West Virginia to attend monthly 

drills and lost money when attending his first two-week summer camp “training session”.  

 By 1986 Steve ended his service and kept on working in construction. He started working 

for Choate Construction in 1985 and married his first wife for two years before divorcing her. He 

kept working at Choate and in 1995 he became a superintendent. In 2008 he met Zandra 

Rodriguez and got married two years after, currently they are together living in Charlotte NC. He 

thinks that his time in the military taught him responsibility, respect, and teamwork, which have 

impacted his work ethic and the way he lives his life. Steve believes that every man should go 

through military training, as it will make better men. Steve was part of the military during 

peacetime and that has greatly influenced his opinion towards the military and his life outcome. 
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Section 3: Relating a Person’s Life to the Sociological Perspective  

 Steve Gunter’s service was typical from those around him, as in his fellow trainees were 

also in serving in peacetime but it was atypical in the fact that he ended his service soon unlike 

his peers. Steve went in the military on a buddy system with a close friend from West Virginia, 

his friend stayed in the Army National Guard and served after the terrorist attacks in 2001. They 

have kept in touch and Steve has seen the toll the war brought to his life. Jerry Meadows 

currently lives in Marion NC, on a large land by himself. Steve says he was never able to have a 

family and after his service he decided he wanted to live in a secluded place free of stress and 

noise. It is clear to see that Steve’s life outcome has been different than Jerry’s, and the fact that 

Jerry dealt with war and death could be a major reason why.  

 Sociologist would agree that Steve’s life was a good predictor of his decision of joining 

the military. He was a young white male from a low to middle income family in a very rural 

town of the southern state of West Virginia. With no college education and an attendant of public 

school, Steve hoped to find a better future with the military.  Steve’s father, James, was also in 

the military; sociologist would explain his joining as part of family tradition and wanting of a 

sense of honor. Sociologist would explain Steve’s service experience as total resocialization; his 

training changed his personality and his understanding of social norms. Steve spoke about the 

hardship she endured during training and how by the end that type of behavior was normal to 

him. Since his service never included going into battle, sociologist could explain his lack of 

mental hardship after ending his service to his limited service experience. Steve started dipping 

after ending his service and continues to do it today; he has spoken of using tobacco as substitute 

for the things he could not control like his regret of not attempting to continue his service and go 
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to West Point.  



Cameron D. Lippard, Ph.D. Evidence of Student Outcomes 
 

30 
 
 

Appendix 

Interview Questions  

Q: What is your full name? 

A: Steven L Gunter 

Q: What is your birth date? 

A: March 12,1962 

Q: Where were you born? 

A: Sandstone West Virginia 

Q: Where did you grow up? 

A: Sandstone West Virginia 

Q: How many siblings do you have? 

A: 1 brother, 4 sisters 

Q: Are your parents divorced? If so, when did they? 

A: No they are still together 

Q: What were your parent’s occupations? 

A: Both are currently retired. My dad was a contractor, construction. My mom worked as a retail 
salesperson at GC Murphy Co 

Q: Where did you go to high school (if did attend)? 

A: I went to Hinton High School 

Q: When did you join the military? 

A: 1980 

Q: Did you work before joining the military? 

A: I worked in construction 

Q: Did you go to college before joining the military? After? 

A: I had some college courses after joining 
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Q: What branch did you join? 

A: Army National Guard 

Q: How did you join? 

A: I went with a friend to a recruiter 

Q: Why did you join? 

A: I wanted to do something different, was looking for more opportunity than could be found in 
a small town.  

Q: What was the training like? 

A: It was extremely difficult at times. 

Q: When did you end your service? 

A: 1986 

Q:  Why did you end it? 

A: I had moved to Charlotte not long after joining so had to commute back to WV to attend 
monthly drills and lost money when I had to attend the 2-week summer camp "training session" 

Q: Do you regret that decision? What do you think would have happened if you stayed? 

A: I was eligible to go to West Point. I regret that I didn't even attempt it.  

Q: From your training group, did you keep in touch with any of your fellow trainees? 

A: I went in on the buddy system with a friend from WV so we have always been in contact 
before and after. 

Q: What did you do after your service? Why? 

A: I worked in construction, because that is what I did before and had a place there 

Q: How did going through training impact your view of people? 

A: I think that all men should go through military training. It teaches teamwork, respect, and a 
sense of responsibility.  

Q: What was it like coming back home? 

A:  It was a breath of fresh air because of the freedom of being able to do, as I wanted when I 
wanted 

Q: How did your experience with the military impact your return to civilization? 
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A: Not much. I was only active for 3 months 

Q: How has your experience impacted the way you live your life and who you are today? Why? 

A: My training gave me a sense of responsibility and has helped me to follow through with tasks 
and responsibilities  

Q: What is your current occupation? Did your military experience have anything to do with 
where you are professionally today? 

A: I am a construction supervisor. I don’t think that it had anything to do with where I am. 

Q: Have you experienced any mental health issues due to your service? Do you think that mental 
health issues are a problem to military personnel during and after their service? Why? 

A: No mental issues. Yes, mental health is a problem that can happen to certain people. I think it 
can be a problem because it can make them not do their job right and can make it hard 
afterwards. 

 

Further questions: 

Q: What are your parent’s names? 

A: My dad is James Lee Gunter and my mom is Harriet Lynn Grimmett Gunter 

Q: Why did you move to Charlotte? 

A: I moved to Charlotte in 1984 to find work. 

Q: Could you give me a detailed timeline of your service experience? 

A: I went to basic training at Fort Sill Oklahoma in the fall of 1981. Our National Guard unit was 
an artillery unit so while at Fort Sill I also learned my job training on the artillery equipment. I 
served in the National Guards for 6 years. During those 6 years I was in active service in the 
Army 2 different times. The once for basic training for 3 months and once again to take part in 
war games "exercises" at Fort Irwin California for a little over a month. I achieved the rank of 
Specialist Grade 4. Rank was hard to get in the Guards because position almost never came 
available. 

Q: Did your father serve the military? 

A: Yes he did 
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Adventure Paper #3: Institutional Racism 

 

For this last paper for me, you have some options. Pick one of the options below and remember, 

the paper is still 100 of your final grade; so, you should do your best to complete it. 

 

Option #1: Position Paper 

This paper requires you to take a persuasive position and develop a strong argument using a 

combination of 10 sources (either research books or journal articles, class readings, 

scholarly Internet sites) to create a 4 to 5-page well-written paper either supporting or reject the 

following topic. You will be graded on your persuasiveness and mastery of using the various 

sources included.  

 

Is Racism Dead? – This paper option will require you to either support or reject the idea 

that racism is dead since the 1960s.  

a. A discussion of what scholars have theoretically argued to support your position. 
HINT: You may want to check out class readings for this.  

b. Pick a social institution (education, family, criminal justice, media, sports) and 
argue using five examples of how racism does not matter in this institution or 
continues to plague it. HINT: You might want to use some research findings 
reported in scholarly articles about studies that support your claims or give you 
examples.  

 

The Rules for this Assignment: 
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1. You have to pick a side and stick with it. 
2. You have to make a persuasive argument without using personal opinion or experience.  
3. You have to use at least 10 sources that are creditable, which means they cannot be blog 

sites or personal sites that someone put up to do their own personal rant. You can use, 
however, newspaper, government, and organization sites. HINT: I would use a mix of 
both scholarly sources and not just websites.  

4. All information taken from any source should be cited correctly or I will consider it 
plagiarism (and you know the consequences). Also, include a reference page. Here are 
some examples to go by concerning citation in the paper: 

a. If you know the author, then it should be (Lippard 2006).  
b. If you just know the site information, then it should be (Pew Hispanic Center 

2006). 
c. If you do a direct quote, then you need to put quotes around the citation, as well 

as put a page number (Lippard 2006:4). 
5. Provide a reference page that uses a recognized citation style (APA, ASA, Chicago 

Style).  
Aesthetics: 

• Printed in black ink and not handwritten 
• At least 4 to 5 pages 
• Double-spaced 
• 12 pt. New Times Roman font 
• 1” margins all around 
• Indent your paragraphs 
• Provide subheadings to each section 
• Include page numbers at the bottom of the paper, centered. 
• Provide a cover sheet with a title, your name, the course name, and date. 
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Name Omitted 

Soc 4560: RMR 

12/11/12 

 

Misrepresentation in Children’s Literature 

 Do children’s books provide equal representations of whites and non-whites, and are 

there themes to the representation? Race is a contentious issue that this often constructed and 

reinforced through different media, including books. Children’s books provide children with 

some of their first experiences with different races, leading to a concern over representations of 

non-whites. For the purposes of this research, I will focus on white and black representations, 

with reference to other non-whites when available. 

Section 1:  

 Sandra Hughes-Hassell and Emie Cox’s “Inside Board Books: Representations of People 

of Color” recognizes the importance of characters and stories that young readers can relate to in 

order to develop self- appreciation (Hughes-Hassel and Cox, 1). Hughes-Hassel and Cox note the 

early age at which infants and toddlers enjoy looking at people in books and begin noting 

differences in skin color and hair texture (Hughes-Hassel and Cox, 2).  Looking specifically at 

“board books,” books specially made from cardboard for infants and toddlers, Hughes-Hassel 

and Cox found that despite increasing racial and ethnic diversity in the United States, there is 

little increased diversity in “board books” (Hughes-Hassel and Cox, 3). Hughes-Hassel and Cox 

found that out of 218 books, whites were the only characters in 130, while non-whites were the 

only characters in 12 books; 21 books were bilingual or in Spanish; and only 50 books 
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represented characters from different racial and ethnic groups (Hughes-Hassel and Cox, 9). As 

apparent from Hughes-Hassel and Cox’s research, there is a lack in representation of non-whites 

within young children’s literature. 

 Hani Morgan’s "Gender, Racial, And Ethnic Misrepresentation In Children's Books: A 

Comparative Look” notes the importance of depictions of difference in children’s books in order 

to promote tolerance development. Morgan recognizes children’s literature’s history of 

misrepresentation of ethnic and racial minorities (“Gender, Racial and Ethnic Misrepresentation 

in Children’s Books,” 1).  Morgan found that there was little representation of African 

American’s in children’s literature, and that the few representations persist stereotypes and do 

not respond to race issues such as discrimination or interracial relationships (“Gender, Racial and 

Ethnic Misrepresentation in Children’s Books,” 2). 

 Another work by Hani Morgan, “Over One Hundred Years of Misrepresentations: 

American Minority Groups in Children’s Books,” addresses the requirement for cultural and 

global perspectives in the classroom and the need for “culturally authentic” children’s books 

(“Over One Hundred Years of Misrepresentations,” 1). Morgan argues that there has been an 

increase in the number of “authentic children’s books,” including the Civil Rights Movement, 

the work of the Council on Interracial Books for Children, the International Reading Association, 

and demographic changes in the 1960s (“Over One Hundred Years of Misrepresentations,” 17). 

Because of these and other factors, there are more “authentic representations” in children’s books 

(“Over One Hundred Years of Misrepresentations,” 18). 

 Rebecca Rogers, and June Christian’s "‘What Could I Say?’ A Critical Discourse 

Analysis Of The Construction Of Race In Children’s Literature," analyzes the social construction 
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of race, especially whiteness (Rogers and Christian, 1). Rogers and Christian found that 

“multicultural literature” helps to define “whiteness” as a racial category, reinforcing racial 

categories and stereotypes (Rogers and Christian, 3). Rogers and Christian found several themes 

including a lack of conversations about racial identities and white privilege, and a failure to 

address the effects of racism against a victimized character (Rogers and Christian, 40-41). 

 Mitali Perkin’s “Straight Talk on Race” offers a critique of children’s literature by asking 

the hard questions about racial stereotypes and representations. Several of the questions asked by 

Perkins include “are the nonwhite characters too good to be true,” “how and why does the author 

define race,” and “how is beauty defined?” (Perkins). Perkins notes that non-white characters 

tend to be “too good to be true” in children’s literature, reversing the traditional stereotypes to 

construct non-white characters as good and white characters as bad, or tend to be fantastic, witty, 

important partners to the white main character (Perkins). Perkins also questions why authors 

blatantly define race or avoid racial definitions in some children’s literature, and notes that 

literature without definitions of race lead to imaginings based on the actions, speech, and 

characteristics of the character (Perkins). Finally, Perkins addresses the need for conversations of 

beauty other than the white aesthetic (Perkins).  

 Based on the above literature reviews, I have developed the following hypotheses: 1) 

That there is a lack of representation of non-whites in children’s literature, 2) that the existing 

representations of non-whites in children’s literature persist stereotypes or represent historical 

information, and 3) and that there is little confrontation or acknowledgement of race in children’s 

literature. 
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 In order to obtain data for my research, I found 8 young children’s books in the 

Appalachian State University library. I researched 4 books that contain all white characters: 

“Nobody Rides the Unicorn,” by Adrian Mitchell; “The Lady with the Ship on Her Head,” by 

Deborah Nourse Lattimore; “On Your Toes: A Ballet ABC,” by Rachel Isadora; and “Ella Sarah 

Gets Dressed,” by Margaret Chodos-Irvine. I also obtained 4 books that contain all black 

characters: “Before John was a Jazz Giant,” By Carole Boston Weatherford; “Dave the Potter: 

Artist, Poet, Slave,” by Laban Carrick Hill; “The Steel Man of Harlem,” by Colin Bootman; and 

“Working Cotton,” by Sherley Anne Williams. The 2 representations of other non-whites 

include: “Dreamplace,” by George Ella Lyon and Peter Catalanotto; and “Henry and the Kite 

Dragon,” by Bruce Edward Hall.  

I chose these books randomly based on lists of different children’s books provided to 

students in the ASU library. While I chose these books randomly, I chose equal representations 

in order to be able to address more questions and concerns. It is important to note, however, that 

I had more difficulty obtaining books with non-white characters than with white characters. 

Section 2A:  

 There were four major themes present in the books containing white characters: 

fantastical events or creatures; the characters empowering themselves; characters that are too 

good to be true or have extreme good luck; and a lack of representation of non-white characters.  

 “Nobody Rides the Unicorn” contains three of these themes. The story focuses on a 

young (white) girl who is “nobody” but sets a unicorn free and is then allowed to ride it and see 

the “Valley of Unicorns.” This is obviously based around fantastical creatures and events: a king, 

unicorns… This book also represents high moral values: the character giving up the little that she 
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had to save the unicorn and being blatantly defined as the “quietest, gentlest girl” (Mitchell). 

Finally, this children’s book contains no representations of non-whites. 

 “The Lady with the Ship on Her Head” contains three of the four themes. A woman 

trying to win a Headdress competition accidentally have a very small ship land on her head, 

which remains as she goes about her day. There are, again, fantastical events such as the tiny 

ship with very tiny people, and the setting of the book as a kingdom with ladies and gentlemen in 

ostentatious finery. The main character, despite having a headache from the ship on her head, 

finds that she is having extreme luck with winning games and the Headdress competition. In this 

children’s book as well, there are no non-whites present. 

 “On Your Toes: A Ballet ABC” is a children’s ABC book with pictures and ballet poses 

on each page, and contains few non-white characters. Non-white characters are present on six of 

the 26 pages. These non-whites are mainly the same image of one black male and female. Both 

of these characters are only slightly distinguished because of their hair: they both have textured, 

dreadlocked hair.  

 “Ella Sarah Gets Dressed,” whose main character is determining what to wear for the 

day, represents three of the four themes. Ella Sarah is empowered by her ability to choose her 

clothing, despite their mismatched appearance, and is not judged for it. Ella Sarah is not 

punished, but rewarded when she throws a temper-tantrum about what to wear. This book also 

has no non-whites represented. 

 Many of the children’s books with white characters fulfilled these themes. Many were 

about princesses, kingdoms, and unicorns. Others represented empowered characters who broke 

stereotype or could be seen as abnormal. Still others represented many children’s activities, such 
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as ballet or sports, and mostly represented white children doing these activities. The most glaring 

theme was the lack of non-whites represented. 

Section 2B: 

 There were three major themes in the books containing black characters: historical or 

stereotypical representations; non-white settings; and either large families or large groups of 

people. 

 “Before John was a Jazz Giant” contains all of these major themes. A historical book 

based on a jazz musician, John Coltrane, this book presents a young black man interested in jazz 

music, a very stereotypical representation of blacks. “Before John was a Jazz Giant” also 

portrays a large family and a non-white setting through the images on the pages: his family is 

depicted throughout, as well as small kitchens with multiple generations cooking and churches 

filled with people. This book contains no whites. 

 “The Steel Pan Man of Harlem” contains all of the three themes. This book contains a 

stereotypical representation of a black man as a musician in Harlem, a non-white setting, and 

large groups of people dancing. This book had few white representations, except for the lying 

mayor who is driven from the city. He is the only character that is blatantly white. 

 “Dave the Potter” is a historical biography of a black man living in South Carolina. This 

book contains all of the major themes. This book takes place in a historical setting, with the 

black character as a slave. “Dave the Potter” also contains non-white settings, such as a 

ramshackle shed with slaves walking in the background, and represents the importance of large 

groups of people by representing families or how the pottery will help a group. This book 

contains one white individual who is working with pottery at the beginning of the book. 
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 “Working Cotton” contains all of the major themes. This children’s book is a historical 

representation of a black family picking cotton, which is extremely stereotypical and alludes to 

slavery, is a non-white setting, and contains many images based on a large family. This book 

also contains non-white language and sentence structure such as “they picking, Mamma keep 

baby, and cotton smell like morning.”  

 These books are extremely representative of the collection in the ASU library. Most 

books were historically based or biographies. I found no books containing fantasy images, 

princesses, or “too good to be true” situations. There was also a lack of white representation, 

except as bad or evil characters. 

Section 3: 

 My findings relate well to both my hypotheses and the literature that I reviewed. My 

hypotheses were: 1) That there is a lack of representation of non-whites in children’s literature, 

2) that the existing representations of non-whites in children’s literature persist stereotypes or 

represent historical information, and 3) and that there is little confrontation or acknowledgement 

of race in children’s literature. I found a lack of non-white children’s literature, having difficulty 

finding a number of books with non-white characters. There was also a lack of non-white 

characters being represented in books with white characters. I also found that much of the non-

white literature relied on historical information; much of it is either historical or biographical. 

There were very few(if any) books featuring non-whites in modern settings. I also found very 

little confrontation and acknowledgement of race and difference. I believe that part of this is due 

to a lack of both whites and non-whites being represented within one book. The non-white books 
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did acknowledge the situations that non-whites were in historically, but seem to leave little room 

for conversation about modern discrimination, racism, and experiences. 

 My findings also related well to my literature. The themes throughout the different 

articles were that there is a lack of representation of non-whites, that racial issues are not 

confronted or acknowledged, and that the representations available are very stereotypical. I feel 

that non-white literature is only promoted during certain situations: such as researching 

individuals or time periods, or during Black History Month. This research shows that race and 

ethnicity does matter, enough that children’s literature is “segregated,” and that racial disparities 

and stereotypes are extremely obvious to the reader. There is little to suggest as difference-

tolerance promoting literature, because of the lack of mixed-race representations. I agree with the 

author’s critiques of children’s literature, and my findings supported both my hypotheses and the 

author’s research conclusions.  
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